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Panel 1: Reform and Change 
Wednesday 25 November (1:00-2:00pm) 

 
Sarah Odhner (Canterbury Christ Church University), ‘Silencing Swedenborg: The Case of 
Samuel Wilderspin’s Infant School Pedagogy’ 
 
This paper explores ways in which silencing the radical theology of Emanuel Swedenborg 
(1688- 1772) led to repercussions in nineteenth-century education. Swedenborg refuted 
orthodox Christian dogma and was therefore denounced by Anglicans and dissenters, 
leading to the marginalisation of his followers. This paper examines the pedagogy of Samuel 
Wilderspin (1791-1866) as a case study for such ostracism. Wilderspin’s father was among 
the founders of religionist Swedenborgianism, and it is therefore unsurprising that 
Wilderspin became a clerk for a Swedenborgian church. There, he developed enthusiasm for 
education, which led to him take an infant school position in Spitalfields in 1820. His 
innovative pedagogy merged Owen’s progressive organisation with Swedenborg’s 
existential system, however the Establishment’s proscription of sectarian tenets, and the 
stigmatised status of Swedenborgians led him to strip mentions of his structural framework. 
Previous research into Swedenborg’s influence on Wilderspin’s system omitted cogent 
connections (McCann and Young, 1982); however, there has been no furtherance of the 
dialogue. Using the lens of actor-network theory, this paper identifies ways in which 
Wilderspin remained more tightly connected with Swedenborgianism than previously 
recognised and argues that Swedenborg’s ideas had a global impact on Wilderspin’s system, 
which until now have remained undetected. By exploring his work through the prism of 
Swedenborgianism, unsifted archival sources in the United Kingdom and the United States 
illuminate Wilderspin’s holistic framework: Swedenborg’s Maximus Homo. Swedenborg’s 
Grand Human is a dynamic representation of human community as a single human form, 
each individual finding a unique place in community, thereby perfecting the whole. I intend 
to show how Swedenborg’s philosophy contributed to the development of contemporary 
understandings of the social, the child, and the caregiver, and ways in which Establishment 
othering of Swedenborgianism imposed the separation of religion and spirituality in 
education.  
 
Sarah Odhner is a part-time third year MPhil/PhD student at Canterbury Christ Church 
University. Her work focuses on the investigation of Swedenborg’s influence on the 
pedagogy of nineteenth century infant school educationist Samuel Wilderspin. Sarah is an 
adjunct lecturer in education at Bryn Athyn College. 
 
Daiki YAMASHITA (Nagoya University), ‘Dewey in China: A View on the Reform for Chinese 
Language Education’ 
 
John Dewey (1859-1952) is one of the key founders of Pragmatism in the United States. 
After WW1, he made a trip to China after staying in Japan by the request of his former 
students at Columbia University such as Tao Xingzhi and Hu Shih. Previous studies have 
mainly focused on the acceptance of Dewey’s philosophy in China. However, few studies 
have examined how Dewey, as a person concerned, recognized the reform for Chinese 
language education. 
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This paper aims to fill the lacuna of scholarship on this topic and examine Dewey’s view on 
the reform for Chinese language education. For this purpose, the author analyzes his 
lectures and essays concerning the new education movement during the May Fourth Period. 
Hu Shih, one of Dewey’s students, played a significant role in the onset of the literature 
reform and advocated the adoption of vernacular Chinese as the new literary language. He 
argued for the necessity of school textbooks written in vernacular Chinese and new 
curriculum standards for language education. His new theory was well-received by both the 
academia and the Ministry of Education, and the latter formulated language education 
policies at an accelerated pace. Dewey also felt that it was necessary to spread vernacular 
Chinese from a viewpoint of progressive education. In the lectures and essays, he 
mentioned highly expectations to build up new generations with rich intellectual capacities 
through new education movement based on vernacular Chinese. 
 
Daiki Yamashita is a research fellow of JSPS in Nagoya University, Japan. His research area is 
curriculum studies based on historical method, especially in modern China from the late Qing 
to the May Fourth period. 
 
Lajos Somogyvári (University of Pannonia Teacher Training Centre, Hungary), ‘„We are 
angry at you, as good fathers....” Armed forces as educators after the 1956 revolution in 
Hungary’ 
 
Many teachers and students participated in the 1956 Hungarian revolution, which proved 
the fall of ideological indoctrination. After the Soviet invasion, during the repression and 
restoration of the communist power (between November 1956 and May 1957) the special 
police/security/armed forces (in Hungarian: karhatalom) moved into student hostels, 
schools and universities, began to organise the everyday life of these institutions. They 
blamed teachers and professors for misleading their students by creating the discourse of 
the counter-revolution against workers’ and farmers’ power. The armed forces functioned 
as parents and teachers in their descriptions (instead of the real ones, who played their 
rights to do this), made pedagogical decisions in schools and universities, punished and 
rewarded youngsters and elders, gave class instructions, arranged parents, teacher 
meetings.  
 
The basic corpus of this study are the historical diaries of the 1st, 2nd and 3rd regiment of 
the special armed forces in Budapest (these files can be find in the Military Archive): using 
the narrative-analysis, a specific perception of educating roles can be revealed, including its 
interpretations, self-images and group identity. The sensitive content is connected with the 
tabooed history of violence (both mental and physical) in the process of retaliation, judged 
to forget for decades. In a broader context, we can see the deep rooted anti-intellectualism 
of the communist apparatchiks, with hard-core slogans like, “Every teacher is fascist!”; with 
the forms of collaboration and resistance (amongst teachers and students) at the same 
time. The topic has been still missing in the Hungarian history of education, my presentation 
tries to start filling this gap in the form of not-black and white story.  
 
Lajos Somogyvári is an assistant professor at the University of Pannonia, Hungary. In recent 
years his research focused on communist education, the effects of ideology and propaganda, 
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in an international context of the Cold War, using American archival sources. He is an 
assistant editor of Paedagogica Historica. 
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Panel 2: Books and Reading 
Wednesday 25th November (2:15-3:15pm) 

 
Nancy G Rosoff (Center for the History of Women's Education (University of 
Winchester)/Arcadia University), ‘Learning College Culture: Twenty Years of Freshman 
Handbooks from Mount Holyoke College, 1938-1957’ 
 
Using handbooks published between 1938 and 1957, this paper will examine the contents, 
continuities, and changes in information and expectations. These twenty years are a slice of 
an interesting time in American history, spanning the end of the Great Depression, through 
the Second World War, and the beginnings of space exploration. The handbook was 
prepared by a committee from the junior class (third year students) for students in their first 
year and sent to students in anticipation of their arrival at the college.  
 
The contents of the handbooks varied from year to year as did the nature of the 
advertisements included in them. But all of them included information about the college’s 
history and traditions, what students could expect, academic advice, and snapshots of 
student activities and organizations. Several editions included a page for mothers of new 
students, which provided advice and reassurance to them.  
 
The guides provided an important means of connecting classes of students to one another 
and inculcated a sense of tradition and belonging among new students. The handbook for 
the class of 1961 explained “You are part of this tradition now; you are part of Mount 
Holyoke. You possess the key to unlock the door to any one of the many treasures of college 
life at Mount Holyoke. The doors don't unlock by themselves; you must use the key. You 
owe it to yourself to use this key of individual responsibility.” 
 
These handbooks provided an important means of informal education for incoming students 
and educated them into the ways of the college. They also reveal important aspects of the 
presentation of gender ideology.  
 
Nancy G. Rosoff is a Visiting Fellow at the Centre for the History of Women’s Education 
(Winchester) and has published on the history of girls’ culture, education, and sport. Her 
recent book, co-authored with Stephanie Spencer, British and American School Stories, 1910 
– 1960: Fiction, Femininity, and Friendship (2019). She is also Dean of Graduate and 
Undergraduate Studies at Arcadia University. 
 
Stephanie Spencer (University of Winchester), ‘The Cradock Cookery Program 1970-71: 
the informal curriculum of the popular part work’ 
 
The ‘part work’ a weekly series that built up into collectible volumes has been a popular 
form of informal education, or education otherwise, as far back as Arthur Mees’ Children’s 
Encyclopaedia initially published in 1908. They offered affordable, entertaining and 
informative publications that incrementally educated the reader into the topic of their 
choice. This paper will begin to explore the insight that two part works published by Purnell 
in the late 1960s and early 1970s might provide as sources for understanding women’s 
education into domestic cookery at a time when the role of full- time housewife was in 
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decline. Middle class, mostly grammar school alumnae at this point, were unlikely to have 
undertaken extensive practical domestic science in school, yet as young adults they were 
still assumed to take responsibility for feeding the family and ‘entertaining at home’ – the 
phrase much loved by women’s magazines.  
 
The Fanny and Johnnie Cradock Cookery programme published by Purnell was a weekly part 
work originally intended for 96 issues. Eventually it ran to 80 issues that could be bound into 
5 volumes. The programme built on the success of Purnell’s previous 1969 series of 72 
weekly magazines that built into the four volume Cordon Bleu cookery course. Whereas the 
teaching credentials emanating from the Cordon Bleu school in Marylebone Lane, were well 
established, the educational status of the Cradock programme is more ambiguous. 
Cradock’s legacy as a television celebrity, her increasingly outlandish appearance and 
difficult personality perhaps make any claim for her as an educator dubious. After a brief 
overview of the two series from both a gendered and classed perspective, the paper turns 
to look beyond the Cradock image and discusses how we might interpret her programme as 
an informal textbook. Cradock had a wide popular following. She recognised tight budgets, 
while also publicising her own lavish buffets and parties. By 1975 Shirley Conran was 
exhorting readers that ‘life was too short to stuff a mushroom’ but these part works 
remained on kitchen shelves. The paper concludes by suggesting that the part work as an 
aspect of popular culture may have been overlooked in our search for sources of informal 
education.  
 
Stephanie Spencer is Professor of history of women's education at the University of 
Winchester and past president of History of Education Society (UK). 
 
Pieter Verstraete (KU Leuven), ‘A sound solution: Silent reading and the educational 
challenges of modernity in Belgium, 1890-1940’  
 
In this paper I will analyze the history of reading in the classroom from an acoustic 
perspective. Inspired by the recent rise in historical sound studies in general, and in the 
history of education in particular, I will zoom in on a rather neglected theme in the 
educational historiography, namely the history of silent reading. I will not deal with the rise 
of silent reading in medieval times, but focus on a heated discussion which arose towards 
the end of the nineteenth century and lead to numerous publications in the pedagogical 
press of the first half of the twentieth century. Although attention definitely will be given to 
the international context, I will mainly make use of Belgian articles published in between 
1890 and 1940. Central to the argument developed by proponents of the silent reading 
approach was the fact that one at that time was confronted with such enormous societal 
changes that learning to read aloud would just disadvantage the student too much once 
they left the school banks. Students who had learned to read by speaking aloud would not 
be able to keep up with the accelerated speed of modern life. On top of that, and perhaps 
more importantly, it was also said that silent reading offered the schoolteacher ample 
opportunities to align his activities more with a scientific approach towards education. In 
short, what I want to demonstrate on the basis of this particular case study, is how being 
attentive for the presence of sounds and silences can help the historian of education to 
further disentangle the complex and multifold connections that existed and still exist 
between educational realities, theories and societal contexts.  



 7 

 
Pieter Verstraete is Associate professor history of education and curator of the annual 
Leuven DisABILITY Filmfestival 
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Panel 3: Pioneering Pedagogies 
Thursday 26th November (1:00pm-2:00pm) 

 
Alessandra Arce Hai (Universidade Federal de São Carlos- UFSCar), ‘Alice Meirelles Reis in 
between Froebel, Decroly and Dewey ideas: reimaging teaching at Caetano de Campos 
Kindergarten- Brazil’ 
 
In this paper we attempt to understand and apprehend through photographs and two 
manuscript books how a Brazilian preschool teacher appropriate ideas, ideals from Fridriech 
Froebel, Ovide Decroly and John Dewey in order to build her everyday work with children 
under 6 years old. Alice Meirelles Reis was a Kindergarten teacher in São Paulo city, who 
worked with New Education ideas at Caetano de Campos Kindergarten. She photographed 
her work in classrooms and she also wrote two manuscripts based on her practical 
appropriation processes of pedagogical knowledge. Those manuscripts were intended to be 
books, which mixed her readings about educational theories and examples based on her 
everyday work in classrooms. Photos and manuscripts were produced between 1925 and 
1940. The dynamic transnational movement of appropriation of a foreigner idea is analyzed. 
We work with the assumption that Alice Meirelles entangled educational ideas in different 
levels articulating and interacting with Brazilian cultural and educational environment. This 
study focusing on the images of the children's bodies reimagines her teaching, having at the 
same time a glimpse of the black box of schooling through her practice. Meirelles tried to 
build through practical exercises and experience children's bodies to carry the idea of action 
within it. A body ready to build, to assemble, to carry on a domestic chorus, to work with 
earth, to be always busy, attentive to its action processes. She constructs in her 
photographs an image of an active, attentive and curious child. In our analyses we debate 
what uses of the bodies of the children Alice Meirelles did and what happened to Froebel, 
Decroly, and Dewey ideas when she mingled them in her studies and practice.  
 
Alessandra Arce Hai is Associate Professor at Department of Education in Universidade 
Federal de São Carlos. Alessandra is the Coordinator of the research group 'História da 
Educação e Educação Infantil'. 
 
Richard Hudson-Miles (Loughborough University), ‘Towards a Global Autonomous 
University, Again’ 
 
The COVID-19 lockdown has accelerated the crisis of the neoliberal university, preempted 
twenty years ago by Readings’ (1996) The University in Ruins, and entrenched by hegemonic 
processes of commodification, financialisation, and marketisation (McGettigan 2013). What 
Brown (2015: 17-35) simply calls ‘economisation’ has made the contemporary university 
indivisible from the modern multinational firm, and via a ‘stealth revolution’ transformed 
both its attendant subjectivities from homo-politicus and homo-pedagogus into homo-
oeconomicus (33). The Coronavirus crisis has laid bare the shortcomings of this model. A 
predicted £2.6bn UK university budget shortfall from lost international tuition fees (McKie 
2020) has led to redundancies and the non-renewal of temporary and hourly-paid contracts 
(Batty 2020). The cancellation of face to face teaching has resulted in reactively developed 
digital pedagogies. Hodges et al (2020) insist that the imposition of ‘emergency remote 
teaching’ (ERT) affects quality of delivery and frequently confuses learning, instruction, and 
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teaching in a ‘bare-bones’ ad-hoc approach to delivery. Often, ERT relies on ethically 
problematic online corporate platforms such as Facebook, Twitter, and YouTube (Legewie & 
Nassauer 2018). Against reactive ERT pedagogies, this paper draws upon the recent history 
of the now disbanded Edu-Factory Collective (2008-11) to forward a counter-hegemonic 
idea of a university of the digital commons. Formed from a message board established to 
unite global university struggles, the Edu-Factory Collective coalesced around proposals for 
a ‘global autonomous university’ (2009). Against the ruined economised university model, 
this paper insists on the continuing vitality and necessity of these claims and critically 
renews the call for a ‘global autonomous university’ of hope (Amsler 2011), transgression 
(hooks 1994), decolonisation (Bhambra et al 2018), conricerca [militant co-research] 
(Roggero 2014; Bookchin et al. 2013; Colectivo Situaciones 2003 & 2011, Roggero), social 
knowing (Neary, 2012), and the undercommons (Harney and Moten 2013) ‘in, against, and 
beyond’ (Holloway 2016) the capitalist university. 
 
Richard Hudson-Miles is an interdisciplinary researcher whose work focuses on the 
architecture, culture, curricula, sociology, and philosophy of art schools from the seventeeth-
century to the present. He specialises in critical pedagogy and radical social theory and will 
shortly be publishing an introduction to the thought of Jacques Rancière for Routledge. 
 
Yordanka Valkanova (Canterbury Christ Church University), ‘The testimonies of ‘the 
researched child’: memories and meaning of the laboratory schooling in Soviet Russia 
(1919 – 1928)’ 
 
Inspired by John Dewey ‘s Laboratory School in Chicago, the Bolshevik government founded 
more than one hundred laboratory schools by 1921. The growing authorities of 
neuroscience discourse in the new state, shaped by the arrival of Vladimir Bekhterev’ s 
reflexology and Ivan Pavlov’s theory of higher nervous activity enabled devotees of 
“experimental” studies of the child to carve out a space for themselves in the new 
laboratory schools. Rational knowledge based on empirical information was viewed as the 
best foundation for the transformative processes of bringing up a “communist child”. The 
laboratories accommodated children who were orphaned or separated from their families 
by the First World War or the Revolution. This paper sought to identify new ways to account 
for the treatment of the children in scientific investigations and their erasure from historical 
narratives and intended to take the task of restitutive history by attempting to give justice 
to those whose voices were silent, because of the ways in which the hegemonic power of 
the scientific method often led to their 'exploitation' in the context of the research 
conducted in ‘laboratory’ education. Children’s testimonies and drawings served to uncover 
a past that has been neglected. They also worked together to voice deep-seated feelings 
and carried specific significance with regard to acculturation and socialisation. The paper 
has drawn on a variety of primary sources, including documents from the Archive of the 
Academy of Education Sciences in Moscow and the State Archive of the Russian Federation  
 
Yordanka Valkanova is Senior Lecturer/Director of MA Special Needs and Inclusion, School 
Humanities and Education, Canterbury Christ Church University, UK. Her research is 
concentrated on childhood and child agency in history. Her latest co-authored book (with 
Alessandra Arse, Helen May, Kristen Nawrotzki and Larry Prochner) is Reimagining Teaching 
in Early 20th Century Experimental Schools (Palgrave Macmillan, 2020) 
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Taylor and Francis Session  
Thursday 26th November (2:15pm-3:15pm) 

 
Taylor & Francis present: “How to Get Published in Academic Journals” and “Digital 
Primary Sources and the History of Education in War, State and Society” 
 
This will be a joint session presented in two parts, covering the topics below: 
 
Abi Amey, Part One: How to Get Published in Academic Journals 
 
This session will guide authors through the journey of publication in a peer reviewed 
journal, and will provide advice on how to give your submission the best chance of 
acceptance. I will discuss how to select the most relevant journal for your work, how to 
write your article with a specific journal in mind, what to expect from the peer review 
process, and how to maximise promotion of your article after publication.  
 
Joe Kelly,Part Two: Digital Primary Sources and the History of Education in War, State and 
Society 
 
This session explores the development and potential use of digital primary sources in 
teaching and researching the History of Education. I will discuss Taylor & Francis’ approach 
to the creation of digital primary sources and the central role of academic collaboration in 
this process. Examples of the types of research and teaching facilitated by digital primary 
sources will be drawn from War, State & Society; a digital resource dedicated to life in 
Britain during the Second World War. 
 
Abi Amey is a Portfolio Manager for Education journals at Taylor & Francis and is responsible 
for managing the relationships between the publisher and our external partners. She has 
been with the company for over four years, and worked mostly on open access journals 
before her current role.  
 
Joe Kelly is an editorial assistant in Digital Resources at Routledge, Taylor & Francis. He has a 
background in academic research and teaching having studied a PhD in history at the 
University of Liverpool. 
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Panel 4: PG/ECR Panel 
Thursday 26th November (3:30pm- ) 

 
Carole Binns (University of Bradford), ‘Covid-19 and re-visiting the concept of open-air 
schools’ 
 
On 23 March 2020, the UK entered full lockdown in response to the global Covid-19 crisis. 
Schools closed their doors to most of their pupils and during subsequent months there was 
much discussion concerning the re-opening them. As part of these debates, discussions 
emerged about how schools could safely teach their returning pupils. Many government 
responses were based on the notion that the COVID-19 virus, which attacks the lungs, was 
less transmissible in the open air. However, the novel virus is not alone in this trait - for 
example tuberculosis has historically been associated with transmission in crowded spaces. 
In 1907, an ‘open air’ school opened in England, and following the success of the first such 
school, in Germany, and in 1904. By 1937 there were 96 open-air schools in the UK, and one 
of them was in Thackley, Bradford, West Yorkshire. Taking children between 1908-1939, the 
school welcomed those with tuberculosis and other chronic illnesses such as anaemia, 
asthma, and rickets. These children came from the poorest slums of Bradford and were 
permitted to attend the school to benefit from exercise, fresh air and regular meals. As a 
result, thousands of poorly children thrived in their new school environment and became 
better. Using a poster format, a brief overview of the history of open-air schools, their 
purpose, and approach to educate and positively develop their pupils, is followed by a 
timeline of the Thackley school. In the midst of a global COVID-19 crisis, this topic is a timely 
reminder of one form of alternative education provision that was adopted in the early to 
mid-twentieth century, and during a period when a widespread cause of ill health 
threatened the education of some of the children of that generation also.  
 
Carole is an early career researcher and Lecturer at the University of Bradford. She is 
interested in research concerning social class and education. 
 
Zhihang Li (University of Sydney), ‘Citizenship and national identity in Chinese universities, 
1919-1937’ 
 
With the rise of nation-states in the modern era, citizenship has come to represent new 
relationships between individuals and the state. The notion of China being a civilization 
state or a nation-state has generated intense discussion: some scholars tend to identify 
internal factors—demographic, economic and political—as crucial to explain China’s modern 
transformation. As Andy Green convincingly demonstrated, education is regarded by nation-
states as a primary mechanism for accomplishing the task of transforming the individuals 
into citizens. The aim of this paper is to further the interactions between the state-
formation and universities in Republic of China.  
 
During the Republic of China (1912-1949), the Chinese state sought to revive and modernize 
the nation, define the national identity through higher education. In 1919, the May Fourth 
Movement started the new process of modern education. And by 1927 National 
Government of Nanjing was established, national identity became the common pursuit of 
higher education. The Republic of China pursued Western knowledge to revive China, while 
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promoting some Confucian culture as part of the new National identity. For example, Sun 
Yat-sen’s “three principles of the People” (Nationalism (minzu), Democracy (minquan) and 
people’s Livelihood (minsheng)) as the major core of national identity and the guidelines of 
Sun Yat-sen University.  
 
There are three major aims in this paper. The first one is about the intellectual origins of 
modern Chinese Nationalism--it learns from the Western Nationalism or it is the 
continuation of traditional Chinese part, even or the combination of two. Second, we need 
to conceptualize the term “Nationalism” and “Citizenship” according to the Chinese social-
cultural background. Then the relationship between them in this period need to be deeply 
thought: Is it totally different or like heads and tails of a coin? Finally by analyzing the case 
study, we could deeply understand the cultural and political mission of Chinese universities 
and their contribution to the national dialogue.  
 
I am the PhD candidate in the faculty of Education, the University of Sydney. And my 
research topic is about the educational history and Chinese comparative education. 
 
Helen Lowe (University of Edinburgh), ‘The development of the Technical and Vocational 
Education Initiative in Scotland’  
 
The Technical and Vocational Education Initiative (TVEI) was introduced by the Thatcher 
government in 1982 and run by the Manpower Services Commission (MSC). Scholars have 
stressed the significance of TVEI’s impact on the management and direction of secondary 
education within the United Kingdom. Factors including economic decline encouraged an 
increased political focus on the education sector and its role in preparing young people for 
participation in the workforce. This paper will examine the introduction of this scheme in 
Scotland where five pilot TVEI projects were launched in 1984. Contemporary reform 
programmes in Scottish education influenced the development of the scheme. The paper 
will consider the direction taken by Scottish local authorities when preparing TVEI project 
proposals for submission to the MSC. It will build on the current literature through 
examining the development of initial schemes. This will shed light on the reasons for 
divergence in the approach of different local authorities, a feature that has been missing 
from scholarship. It will also demonstrate how official correspondence on TVEI in Scotland 
offers an insight into the power dynamics of the Scottish Education Department and their 
relationship with the MSC. Finally, it will reflect on commonalities in the project proposals 
and pose the question: was there a distinctly Scottish approach to the implementation of 
TVEI in secondary schools?  
 
I am a 2nd year PhD student at the University of Edinburgh researching the growth of 
technical and vocational education in Scottish secondary schools during the 1970s and 
1980s. I have recently been considering the development of the Technical and Vocational 
Education Initiative in Scotland. 
 
Narae Seo (Sabina) (Andong National University), ‘Strangers' Elaboration: Peace Corps 
Volunteers' Newsletters in Korea (1966-1981)’ 
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The Peace Corps is a volunteer program run by the U.S. Government that provides technical 
cooperation to countries in need of social and economic aid. The Peace Corps began 
dispatching volunteers to Korea in 1966 to volunteer in the fields of English education and 
health, and the Peace Corps withdrew its program in 1981 due to the economic 
development in Korea.  
 
Between 1966 and 1981, Peace Corps volunteers spontaneously published their own 
newsletters to communicate with each other. Peace Corps volunteers shared their vivid 
emotions and tips for Korean life. Several volunteers worked to complete the monthly 
newsletter.  
 
The Korea Peace Corps volunteers’ newsletters were deconstructed for this paper thanks to 
the digitized works of Peace Corps/Korea materials at the University of Southern California, 
Korean Heritage Library. This paper provides an introduction of the newsletters Yobosayo 
and Jambong, and their unique characteristics. At first, Yobosayo was a regular newsletter 
that was circulated among the volunteers, who were spread out throughout the country. 
However, after Aug. 1970, the periodic newsletters disappeared. There were several 
reasons that volunteers could not publish their own official newsletters, such as budget, 
political stance of PC Seoul Office, censorship, etc. Regular newsletters did not exist again 
until 1977. From 1977 to 1981, the newsletter, Jambong was issued monthly. However, it 
appears to have been an official house organ of PC/K rather than a volunteer-initiated 
newsletter.  
 
The newsletters are valuable as historical materials but also have limitations. During the 
period of publication, explicit rules existed to prevent public commentary about the host 
country’s political issues. Moreover, the Peace Corps volunteers inevitably experienced 
authoritarian society in Korea prevalent at that time. Ultimately, despite of the limitation of 
Peace Corps Volunteers' newsletters, they provide a lens to investigate actual activities and 
lives of Peace Corps volunteers in 1966-1981 Korea.  
 
Narae Seo is a Ph.D candidate of history of education in the Department of Education at 
Yonsei University, Korea. She has a broad range of research interests in education exchange, 
aid to the education sector, and its influence not only system but also individual in modern 
and contemporary Korea/East Asia. 
 
Wooyeong Kim (Arizona State University), ‘The Politics of Modernization for Educational 
Television: Sesame Street in South Korea’ 
 
Television has been recognized as a medium that has made a significant impact on 
education in both developed countries and developing countries. In addition, international 
agencies such as UNESCO and Agency for International Development (AID) have interested 
in the effect of educational television to develop the educational system in the Cold War 
era.  
 
The launch of educational television in developing countries shows how major international 
agencies have been involved in the development of the educational system through 
educational television. El Salvador and South Korea cases showed that educational 
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television played not only represent a new educational material for all children, but also the 
establishment of comprehensive educational reform. In addition, airing foreign educational 
programs played a role to develop educational broadcasting to solve educational issues and 
helped them to develop a modernized educational system.  
 
This study covers the two main areas: (1) the role of international agencies and local 
governments to establish educational television in Korea, and (2) the establishment of 
educational broadcasting in Korea to encourage their educational system with focusing on 
the adaptation of Sesame Street. Korean case was significant since it shows how AID 
influenced with various forms of assistance programs to support educational reform by 
launching educational television.  
 
CTW’s archival data at the University of Maryland and various forms of official reports 
published by UNESCO, AID and the Korean Educational Development Institute are mainly 
used for this study. Using television to educate children has been a global issue and 
educators, broadcasters, and policymakers have debated this issue to develop education in 
their country. This study illustrates the dynamic between local context and international 
agencies to develop educational reform in developing countries. Also, it helps to describe 
the political dynamic to achieve the modernization of education in such developing 
countries.  
 
My name is Wooyeong Kim and I am a PhD student in Educational Policy & Evaluation 
program at Arizona State University. My doctoral research investigates the history of 
educational television and the effect of media for educational development in the postwar 
era. 
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Panel 5: Unusual Institutions 
Friday 27th November (1:00-2:00pm) 

 
Kristen Nawrotzki (Pädagogische Hochschule Heidelberg, Germany), ‘‘Every good teacher 
is a little bit of a therapist’: Vienna’s Hietzing School (1927-1932) as trauma-informed?’  
 
The Hietzing School was a small ‘very private’ school founded in Vienna in 1927 by Anna 
Freud and others in the wider Freudian psychoanalytic circle. Given that it enjoyed a 
practically limitless source of private funding and existed more or less off the radar of 
education authorities, the school could have gone in nearly any pedagogical or institutional 
direction. But in fact, its foundation, its closure in 1932, and the shape it took in between 
can all be understood as improvised responses to various sources of individual and societal 
stress and duress, ranging from the remaking of Europe in the aftermath of the First World 
War to individuals’ and whole families’ experiences of mental illness, trauma and loss.  
This paper builds upon prior research which analyzed the school’s pedagogy in the context 
of the New Education and raised questions as to how psychoanalytical it actually was. 
Drawing upon the published and unpublished papers and memoirs of Hietzing founders, 
teachers and alumni, it examines the ways in which the school was designed (or improvised) 
so as to free traumatized pupils from repression. It describes how the school and the 
individuals within it sought to navigate the tension between offering comfort and relief to 
those who were hurting whilst also providing – as one of the school’s founders put it -- ‘as 
normal a school as possible’? If it wasn’t a psychoanalytic school, per se, was it, in effect, 
what we might today call a trauma- informed one instead?  
 
Kristen Nawrotzki teaches at the Pädagogische Hochschule in Heidelberg, Germany. She has 
published numerous works on the history of education in the US, UK and transnationally. Her 
latest is Reimagining Teaching in Early 20th Century Experimental Schools (2020), co-
authored with Alessandra Hai, Helen May, Larry Prochner and Yordanka Valkanova. 
 
 
Loretta Dolan (University of Western Australia), ‘Irregular schools and schooling in the 
twentieth century: an international perspective’ 
 
The twentieth century witnessed the emergence of a number of alternative education 
choices in both the United States and Europe. Educational theorists, including John Dewy, 
Maria Montessori, A.S. Neill and Rudolf Steiner, promoted child-centered learning 
environments with an emphasis on democratic governance involving both staff and 
students. However, alternative education does not just embrace pedagogy within a physical 
setting, but also considers alternative spaces in which instruction may be given. Both these 
differing approaches challenge the philosophy of mainstream, state education. The aim of 
this paper is to explore the ideologies and spaces of alternative education that have 
historically challenged the prevailing orthodoxies of this mainstream state education in 
Western countries by asking the question, what is ‘regular’ in terms of schooling? In 
examining the ideologies and spaces, the focus is on three case studies: ‘home-schooling’, 
‘distance education’ and ‘Rudolph Steiner schooling’ and how each approach has evolved to 
become accepted alternatives to education provision offered by Western governments.  
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Loretta Dolan is an Honorary Research Fellow in the Graduate School of Education and the 
School of Humanities at the University of Western Australia (UWA). Her main research 
interests are History of Education, History of Childhood and History Education. 
 
Adrienn Sz. Kovacs (Maynooth University, National University of Ireland), ‘The End of the 
First World War and the Cooperation of the Hungarian Refugee Universities 1919-1923’ 
 
This paper addresses an understudied area of the shared history of two Hungarian 
Universities during the upheaval at the end of WWI and the stabilization of the Hungarian 
Kingdom. The politicians of the government, mainly at the Ministry of Religious and Cultural 
Affairs – the ministry responsible for education – tried to ensure the continuity of the 
operation of the refugee universities, the Hungarian Royal Elizabeth University of Pozsony 
(today Bratislava, Slovakia), and the Hungarian Royal Franz Josef University of Kolozsvar 
(today Cluj Napoca, Romania).  
 
The examined period (1919-1921) brought substantial challenges for the country and the 
two universities. There was no warm welcome in the capital city for the refugee universities 
from the part of the other higher educational institutions. The organization of the 
placement and the guaranteeing of conditions for educational work proved an arduous task. 
There was also an insufficient number of professors and tutors, as some stayed at the 
universities' previous seats. There were also serious concerns about social matters by 
Hungarian society and politicians. As well as the cooperating universities have been targeted 
by newspapers/politicians/and fellow institutions on the basis Numerus Clausus act, which 
limited the number of Jews students in higher education.  
 
The paper seeks to define the obstacles and limitations of refugee universities. Moreover, 
through their exceptional and until now unexamined, archival resources it describes their 
unique cooperative form and efforts to preserve their traditions and built up their new 
existence. The achievements of this paper complement the latest research on the 
challenges of European university education after the First World War and give a more in-
depth insight into a former Central Power nation's educational, social and political life.  
 
Adrienn Sz. Kovacs is a historian and former archivist of University of Pécs, Hungary. She is a 
John and Pet Hume PhD scholar at Maynooth University, Ireland. Her thesis project seeks to 
redefine the directions of the international scholarly relations and their changes during the 
interwar period from the perspective of Hungarian universities. 
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Panel 6: Education and Community  
Friday 27th November (1:00-2:00pm) 

 
Clarissa Carden (Griffith University), ‘Displaying, not just doing: learning for citizenship 
and belonging in Australian institutions for incarcerated boys, 1920-1939’ 
 
Through the 1920s and 1930s, both the Gosford Training School for Boys in New South 
Wales and the Westbrook Farm Home for Boys in Queensland were well- established, and 
to a degree respected, as sites where boys could be sent to become good citizens. Both 
were state-run institutions which primarily existed to incarcerate, educate, and reform boys 
convicted of criminal offences. Both also held boys who were merely deemed neglected or 
uncontrollable, and thus imagined to be likely to commit offences in the future. Gosford and 
Westbrook had total responsibility for the boys under their care during their periods of 
incarceration. They acted as home, as school, and as primary sites of socialisation. As such, 
they were responsible not just for the formal education of the boys within them, but also 
for the arguably greater, and less demonstrable, task of ensuring that those boys learned 
how to become good citizens and valuable members of their future communities.  
 
In this paper, I examine the ways in which institutional and government authorities 
communicated and displayed the reformative learning which occurred at Gosford and 
Westbrook. I focus particularly on the way in which this learning was displayed to the rural 
local communities in which the institutions were located, arguing that the work of showing 
local communities that boys were learning to be good citizens was an important, if often 
unacknowledged, part of successful institutional governance.  
 
Clarissa Carden is a historical sociologist and Postdoctoral Research Fellow at Griffith 
University, Australia. Her current research examines the emergence of contemporary youth 
justice in Australia through case studies of two long-lived institutions which have their 
origins in the nineteenth-century reformatory and industrial school movement and closed in 
the 1990s. 
 
Gabrielle Cliff Hodges (Independent Researcher), ‘Out-of-school reading in late 
nineteenth- / early twentieth-century rural villages’ 
 
In The Country School (1929), Ashby explores the sometimes parlous state of rural 
elementary schools. However, not wishing to generalise, she insists that no two children are 
the same: ‘Country children ... vary from village to village and district to district’ (p. 143). So, 
she suggests, do schools. Nonetheless, she urges all teachers to acquire better 
understanding of pupils and their rural backgrounds if they are to educate them more 
successfully. Since rural elementary schools were often so impoverished and teachers 
inadequately educated themselves, young people’s schooling tended to be limited. If they 
subsequently wished to extend their reading, it is not surprising they preferred to look to 
adults other than teachers; to a wider variety of reading material than schools offered; or to 
the affordances of village reading rooms. Not much has been written expressly about such 
endeavours; rather, information about them occurs in the margins of texts with other 
emphases, for example about rural family life and poverty (Griffin, 2020); autobiographies 
(Rose, 2001); or literary fiction (Ward, 1888). This presentation draws together some of the 
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evidence I have found, including – but not solely – in the margins of such texts, about where 
and how people extended their reading beyond school. I also explore some of the reasons 
why readers might have wished to move forward in this way and what kind(s) of difference 
being an increasingly accomplished reader might have meant. 
 
Gabrielle Cliff Hodges was a Senior Lecturer in Education at Cambridge University, having 
previously taught English in three secondary comprehensive schools. A key research interest 
has been young people’s reading in the classroom, but more recently she has turned her 
attention to reading in rural communities in the nineteenth century. 
 
Jay Rees (Swansea University), ‘‘A New Spirit’: Student Life at Swansea University and the 
Second World War’ 
 
For students at Swansea University, the outbreak of war brought with it a combination of 
site-wide blackouts, early-afternoon curfews, national service and the threat of enemy 
planes overhead. With all of this impinging on the College’s daily operations, it is easy to 
assume that student life came to a stop. While many student societies struggled to adapt to 
these disruptions, others flourished and witnessed the creation of new traditions and a 
stronger student culture. The evacuation of engineering and metallurgical students from 
University College of London (UCL) to Swansea, in particular, replenished depleted wartime 
numbers and brought ‘a new spirit’ to student life at the College. Although students could 
never fully avoid the realities of war, the arrival of UCL’s Foundation Week at Swansea 
encouraged undergraduates to escape in the many pastimes associated with pre-war life: 
sporting events, plays and dances. Student dynamics changed, and a real sense of student 
community prevailed. It is in this environment, that Swansea’s Student Union emerged as a 
more robust body—certain of both its capabilities and its members’ needs—and facilitated 
changes of long-lasting value. The relative success of student life, despite the war, 
essentially demonstrated the potential for student autonomy at the College and mixed 
lounges, alongside a permanent union building, framed undergraduate conversations 
thereafter. Through the use of archival sources and oral testimonies, this paper will explore 
an often- neglected aspect of university life: the changes and challenges experienced by 
students during the Second World War. It will illustrate how student life persevered, and 
even thrived, during times of adversity and that this experience created important 
consequences for successive generations at the College.  
 
I recently completed my PhD at Swansea University. It investigated student life at the 
university between the years 1920 and 1990. A historian, specialising in higher education, 
everyday living, gender and post-war history, my passions have seen me write about major 
societal themes throughout the 20th Century—including students' experiences of the Second 
World War, youth culture and activism. 
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Panel 7: Irregular and Informal Education 
Friday 27th November (3:30-4:45pm) 

 
Chris Bischof (University of Richmond), ‘The Schoolhouse as a Global Museum: William 
Campbell, a Highlands Crofting Community, and International Histories, 1899-1930’ 
 
With no room to spare in the school itself, William Campbell turned the schoolhouse in the 
remote Sutherland crofting community of Rogart into a global museum. The illegitimate son 
of a domestic servant, Campbell was raised in poverty in the fishing village of Durness. 
Campbell went on to become a school teacher, though the path to teaching took longer 
than usual because of family financial struggles. He spent almost his entire working life as 
the headteacher in a school in Rogart. Despite a salary so low that he had to keep animals 
and grow crops to make ends meet, Campbell carved out time to study four languages, in 
addition to his native Gaelic and near-native English. He also collected artifacts from around 
the world, from Maori masks to Zulu assegai to Native American querns and arrowheads. 
Whenever an international exhibition or even a more modest traveling exhibit was on 
display in Scotland, he journeyed there, usually for several days. He bought replicas of some 
of the items on display to supplement the genuine artifacts in his collection. He was also an 
insatiable reader, particularly when it came to foreign histories, and acquired a library which 
he shared with the local community. He brought these histories of the wider world to 
Rogart in the form of classroom lessons, a small museum open to interested members of 
the public, and endless conversations. This paper explores how and why so unlikely a 
candidate as William Campbell came to be a voracious consumer and producer of 
international histories in early-twentieth-century Scotland. It suggests that, remarkable 
though Campbell was, his international engagement depended for its realization on a deep 
and socially democratic internationalism which was woven into the fabric of a poor and 
remote crofting community. By turning his schoolhouse into a museum, Campbell created 
an unusual institution that served both his pupils and adults in a way that built a sense of 
community in decades of enormous social and economic upheavals. 
 
Chris Bischof is an Assistant Professor at the University of Richmond focusing on the history 
of teachers in 19th and 20th century Britain and its empire. 
 
Larry Prochner (University of Alberta), ‘“Thus by indirection to direct” The Complexity of 
Teaching ‘Otherwise’ at the Dewey School (1896-1904)’ 
 
The Dewey School, which operated at the University of Chicago from 1896 to 1904, is 
well  known over a century later for being a laboratory for John Dewey’s curriculum ideas. 
Less  attention has been paid to its role as a ‘pedagogical laboratory’ for ideas of teaching 
and learning including those related to teacher/pupil relationships. Whereas a pre-set 
‘official’ curriculum can be a barrier between teachers and students, for Dewey (1902) the 
child and curriculum were in  relation rather than opposition. Moreover, the teacher and 
child were in a democratic relationship. Nevertheless, much of what Dewey had to say 
about teaching seemed to minimize the democratic idea. In Dewey’s view, the teachers’ 
role was to mediate a child’s experience and the subject matter. While he wrote little that 
was specific about pedagogy, he was certain that teachers were central to his idea of 
inquiry learning. The teacher psychologises the subject matter, by which Dewey meant she 
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transforms it by developing it “within the range of and scope of the child’s life” (Dewey, 
1902, p. 38). In order to achieve this, the teacher establishes “what  there is in the child’s 
present that is usable with reference to it; how such elements are to be  used; how his own 
knowledge of the subject-matter may assist in interpreting the child’s needs  and doings, 
and determine the medium in which the child should be placed in order that his  growth 
may be properly directed” (Dewey, 1902, p. 30).   
 
This paper draws on examples from an ongoing study of teaching in the Dewey School 
to  explore teacher/pupil relationships in light of Dewey’s reimagined teacher, child, 
and  curriculum. Ultimately, the paper commentates on the ways the new curriculum idea 
became, in their turn, a barrier to teacher/pupil relationships in the case of the Dewey 
School.  
 
Larry Prochner is Professor of Early Childhood Education and Head of the Department of 
Educational Policy Studies at the University of Alberta. His research centres on the historical, 
comparative, and international dimensions of teaching and curriculum in early education. 
 
Robert A. Davis (University of Glasgow), ‘Johann Pestalozzi, Robert Owen and the cultural 
origins of Infant Education Otherwise’ 
 
This paper revisits two moments of major significance both to the coming of infant 
education as an institutional innovation and to the wider fashioning of a radically new 
conception of infancy in European letters. The first episode is the groundbreaking 
development of the theory of infant education laid out in the writings of Johann Pestalozzi–
– especially the novel Leonard and Gertrude (1781-87) and its epistolary spinoff How 
Gertrude Teaches her Children (1801)– –and imprinted on several of their author’s popular 
educational projects. The second is the launch in 1813 by its proprietor, the philanthropist 
Robert Owen, of the internationally renowned Infant School at the New Lanark cotton mills 
in Scotland, its philosophical and educational rationale set out in Owen’s acclaimed 
manifesto, A New View of Society (1813).  
 
The intersection of these moments in the encounters and exchanges of Pestalozzi and 
Owen, both fruitful and occasionally tense, is well known. This paper argues however for a 
reassessment of the quite distinctive European educational and philosophical lineages from 
out of which the ideas and groundbreaking practical ventures of the two men emerged. In 
this it also foreshadows a wider argument for the reappraisal in educational theory and 
history of the complex, ambiguous figure of ‘the infant’––a category quite distinct from ‘the 
child’ and meriting renewed historical, literary and cultural enquiry.  
 
Robert Owen’s working theory of infancy, with its roots in classic Enlightenment stadial 
empiricism, in key respects diverges sharply from Pestalozzi’s increasingly elevated 
Christian-Romantic visions of the unique properties and potential of early childhood, which 
gesture to elusive origins in the Rhineland Inner Light mystics of the 16th and 17th centuries 
and their valorisation of the infant child. In searching out the sources and the legacies of 
these two ‘traditions of infancy’, the paper concludes that they help explain some of the 
major paradoxes with which infant education is freighted today.  
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Kristy Wittman Howell (Johnson County Community College, Overland Park, Kansas), 
‘Open Doors and Closed Communities: Creating Community Colleges in White Flight 
Towns’ 
 
Community colleges are worthy subjects of study for many reasons, not least due to their 
status as enrolling institutions for a majority of American undergraduates. In practice, 
community colleges foster strong relationships with their surrounding neighborhoods. 
Historically, they foster these relationships via public programming, with advisory boards, 
with lower tuition, and through nonresidential campuses. Despite their vital role in 
increasing the availability of American undergraduate education to all, regardless of the 
exceptionally close relationships they foster with the communities they serve, and in 
seeming contradiction to the swirl of 50th anniversary celebrations for many campuses 
across the US, rigorous formal historical study of the community college is limited, yielding 
an uneven portrait of the higher education system in the United States. By diversifying the 
sources used to examine 1960s-era community colleges, we can better understand how 
communities themselves responded to increasingly diverse populations, anti-war and civil 
rights protest, jobs training in rapidly growing communities, anti-intellectualism, and 
questions of community status.  
 
This pair of community and campus case studies answers two questions about the methods 
by which 1960s-era community colleges were established. Peer institutions Johnson County 
Community College, in suburban Overland Park, Kansas, and the College of DuPage, in 
suburban Glen Ellyn, Illinois, were established during the second wave of comprehensive 
community college development in Midwestern communities operating under rigid white-
flight residency rules. This study, with its examinations of promoters’ motives for creating 
open- access institutions and its dissection of promoters’ language as they did their work, 
serves a compelling disciplinary interest for historians. Many American community colleges 
of the 1960s developed in conflicts we primarily see described on university campuses, 
however, keeping in mind their close relationships with the neighborhoods they served, 
historians can – and should – examine community colleges to enrich our understanding of 
communities’ experiences during the 1960s.  
 
Dr. Howell is an historian and campus sustainability professional researching restricted 
residency communities, race, and the history of U.S. Community Colleges. 
 
 
 
 
 
 
 
 
 
 
 
 


